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ABSTRACT

\

The research was designed to answer the qﬁestions: 1) do ninth-grade male
and female students differ in their perceptions of job characteristics which
would be important to them in choosing an‘occupation, 2) do ninth-grade male and
female students differ in their perceptions of what constitutes job "success",
and 3) could counselors and teachers predict the degree of importance that ée-
lected job characteristics have for ninth-grade students. e

Questionnaires were adm{nistered to 70 selected students and to 35 teéchérs
and counselors_who knew the students. The students were asked towreport which
job characteristics they would consider importantrinf%hoosing an occupation, dand
the teachers were asked to predic¢t the students' responses. Male and female
studentg-wefe in general agreement about What.constitutes job success and about
which factors would be important in choosing an occupation. The teachers were,
as a ru{;,/unab1e to predict their students' feelings about which job character=
istics would be important in choosing an occupation. h ~

:.ﬁaie.and females indieated the best definitiohs of occupational success
meant dbing thg best 6né'can cn the job, he]ping‘others? artd e§rning a good
sglary. f;ey a]sd'agreed that bersqna] satisfaction fiom doing a job well,
steady employment, schre~future, aqd interesting work were important factors
to be considered fn choosing an occupation. - .

The joP ;rgracteristics and definitions of job success Jimportant yo stu-
‘dents are reported. The degree to which teachers/counselors could identify

-what would be important to their students is also reported.. Tables (31),

instruments, and appendixes are included.
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I. INTRODUCTION L
K .

W.A better job of vocational preparation and guidance for students in
the schools has long been a concern of many teachers and counselors. It is
obvious, however, that current practices in schools have no; always kept
pace with current theory in career dévelopment. ‘hhat can be done to improve
these services, to provide curriculums that bring‘together the 1ate§t voca-
., - tional development theories, and to communicate with students about the
"world of work" in a language that is understandable and:re1evant is of
considerable concern. ) |
It appears that career choice. begins very early in life apd is a con-
tinuous developmental p#dcess. However, abbut the time individda]s reach
their early teens, they’Begin to focus on rather specific job factors (wages,
working conditions, etc.) that would be important to them in choosing a ca-
reer. Unfortunately, educators may be unaware of the jeb factors which are
seen by students as being important and find that they are hampered in their
gfforts to provide sound career development experiences. .
The New Orleans Public Schools, as part of the effort to provide career
development experiences, ha$ periodically assessed student perceptions of
job factors that would be impeortant in considering a career. The data yield-
~ed by the assessments has begn helpful in planning, conducting, and assessing
career development programs such ;2 "The World of Work" and "An Exemplary
Program for Occupational Preparation.” .
The purpose of this paper is to report {1) one of the techniques used
and the data obtained concerning the assessment of ninth-grade students per-
céptions of the importance of selected job factors, and (2) to provide data N

about the degree to which teachers can identify job factors that are import-

ant to students.




II. BACKGROUND OF THE RESEARCH

The task of se]e;ting and preparing for an occupation is a simﬁ]e
"one in a primitive society but is a compiex task for many adolescents in'
America. In the past, selecting a vocation has been primarily a task for
boys in our society, but is now becoming one of increasing importance to
girls. The_younglgirl can anticipate a very different way of life from
that of her grandnwthe? or her mother. Labor-saving household equipment and
prepared foods shorten the time required for domestic duties and the need
for increased‘family income to he]plcounteract rising costs leads more and
more to the increasing number of women seeking employment. The trend

for women to lead more se]ﬁ;fu]fi]ling lives has a]sb had a significant
impact on educators realizing that both males and females need experiences’
that contribute to career development.

Educators recognize that for both males and females the process of
finding the rignt occupation is often one of trial and error or accidental
happenings. Further, they recognize that the process of vocational decision
making is a developmental procésé,-and w§31 may begin during the early
school years of the child's life. Since tne needs of students in vocational
development are continuous and are not restricted to one sex or any one
specific life stage or institutional setting (see Hansen, 1967, for example),
educators are placing incregsed emphasis on providing school experiences wiich
will assist students in devé]oping the skills and knowledges essential to the
making of wiser vocational plans and decisions.

While qjﬁkators are m&are of the importance of providing students with
vocationally oriented experiences, they are generally unsure of, or are inl

djsagreement.about the nature of- these services. Attempts havé often consisted

o



of ona day "career dayf, anloccasional "assenbly", “co]iege day," a little
information from the school -counselor, and a few specialized programs such

as, diversified éducation (D.t.) and vocational education_tracts. Educators
have also been hampered in their attempts to assist students in the vdcationa]
decisign-making procest by lack of knowledge of the vocational interests of
taeir students. It appears that many school personne] have limited knowledge
of tne kinds of things that influence their students' thinking about their
future occupations. Further, they may be limited in their know]edgg of whether
the factors wnich might influence a nﬁ]e's ahinkjng about a future occupation
are the same factors which would influence a fenw]e's~£hinking.

It appears that the meanings of work and the accupational values of boys
and girls begin to stabilize at about the ninth-grade level and they can
1d§nt1fy job factors that 1nf1uence tneir thinking about future occupat1ons
tiowever, when the quest1on is asked "What do you want to work at? -If you
had your chance at any type of work, what would you really like to do?", some
ado]eécents nesitate and tnen answer in job stereotypes. Otners know immed-
jately wnat they would like to do but realistically know they will never
attain that type of work. For-many, the answar is, "I don't Laow."
Hevertheless, many ninth grade students can readily identify factors such
as salary, advancement opportunities, etc., that would have an effect on
tneir career choices. Uften, these job factors are those elements which inake
up a "good job."

: uch has been written on what constitutes a good job. The physical. nature
of tne job, the anmunt'and nature of supervision, level of wages, fairness
of treatment, relations with others, regularity of emp]oyment, and the

like, are factors uotn adults and adolescents agree effect job satisfaction.

Many are particularly concerned with advancement opportun1t1es
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Whiie students may differ in_their perceptions of the importance of cer-
' ~tain job characteristics, Champagne; (1967),. for examﬁle, indicated that, a-
A mong other things, many ihdividﬁals are attracted to jobs on which they will
be given some measure of responsibility and that external rewards such’as
salary are 1es§ﬂimportant than internal rewards, such:as job satisfaction and
job achievgment: AF]OresAand Olsen, (1967), reported data which suggest that

the job factor of occupational prestige is one of the more important consider-

ations given to job selection by junior high students. Sorenson and Morris,

~

k1962): reported that ninth grade students felt fhat in.theirAprocess of se-
1ectin§ an occupation they would be atfractea to vocations.in which the& wouid
enjoy thggtasks of the job and in whichAtHey‘cou]d earn respect ?rom<fellow
workérs and employers. Powell and Bloom, (1962), report data/@hieh sﬁppor;
Jthe findings"of Champagne, Fiores and 0lsen, and Sofegéon and Morfis in that
their findings Suggest that students considered job status, job task success,

.and job satisfaction as being important considerations in the choosing of an

-

occupation. Goodman, (1968}, found interest as second in importance only to
security, whereas, wages, conditions, socializing, hours, ease, and benefits

) were far less important to adolescents. Barbe, (1963), found adolescents™to
o . . ‘/".. o
. be more concerned about a career choice much earlier:than previous research.

~

hady found. o o
AlthEJZh data were available from the research mentioned, there was no
such daté available for students in the Nea Orleans area. Educat rs in the .
- New Orleans Public Schools have been aﬁare of the ngcessity of identifying
student perception owabich Job.charactérisfics‘(fa;tors) are seen as being
imbbrfant in consideringaa career a;d Have periodically'assessed such per-
0 ceptions. Papers by Sturges, (1971), Sturges, (1970), and Young, (1971),

report such assessments and the data have beeri moderately valuable in the




planning of New Orleans career development programg such as “The-World of

Work," and "An Exemp]ary Pfogram for Occupational~Preparation‘“

The data reported on the f0110w1ng pages were obtalned during the 1971 -

and 1972 academ1c years as a part of the effort of the New Orleans Publ]c

Vs

Schools to provide informatjon that would be useful in planning career de-

velopment experienceszfor students who were enro11ed,ih the ninth grade.

II1., STATEMENT OF THE RESEARCH PROBLEM

[ 3
©

Educators_ in the New Orleans Public Schools realized that for several

years a di%%efenee of odinion has existed regarding th; relative efféctiQe-
ness of the students §tudy of OCCUpaticnal information and the various jﬁb
factors that seem to be important to them in se]ect1ng their future life's

work. Th;y say that the.maJorﬂty of the studies made on students have been

based oregob-status values and attitudes, and in fiew instances has evidence

of¥ students' perceptions of factors important .in job'selection been.present-

ed and Fhat there was little informatipﬁ about the degree to which teachers

understana their students' feelings about factgrs'to be consider&l in voca-"

[} i
¢ .
tional decision making. “

)

S1nce school\personnel 1acked knowledge of the1r students interest§

in the genera] area of voca\\ons of whether ma]es and females differed in

their 1ntere§ts, and of what students saw'a® being “success“ 1n~the occupa-

' tional world, it was difficult for\them_ﬂb p]an‘experwences which were re-. -

'levaqy and which Mou]d tap the stﬁdent%§interests. It seemed ‘then that &
research study.which WOuid yield data descriptive of male and femaie stu-
denté‘ perceptions of occupational- factors upich they see as important in
their vocational decision making would assis£ the educatovs in their

curriculum planning. It was also desirable to have some information as to

& 1 . ) ' r

T

’
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6
thé extent to which teachers could identify the factors which were important
in shaping their students' tﬁinking about occupations.

There was, then, a need for information whic’ would help New Orleans
educators in underatanding the vocational interests of their students and in
planning experiences which will be valuable to young people in their vola-
tional decision making.

More specifically, the following questions were posed for the re-

search:

1. Do ninth-grade male and female students differ 1in
their perceptions of job factors which would be
important in choosing an occupation? '

2. Do ninth-grade male and female students differ in
their perceptions of what constitutes job "success?®

3. Do teachers and counselors accurately identify the
degree of importance that selected job factors have
for ninth-grade students? '

METHODOLOGY

A. Constructioh of the instruments

One of the first steps taken in conducting the study was the con-
struction of the instruments which would be effective in obtaining data which
were accurate and which would be relevant to the problems toebe investi-
gated. In order to answer the questions posed in the study, instrumenfs were

either developed for tHe study or existing instruments were modified.

-+ (1) A questionnaire designed to obtain information rel-
‘avant to the student's occupational aspirations and
characteristics. - ' .

(2) A student data sheet, to be completed by the teacher,

designed to obtain descriptive data concerning the
students participating in the study.



\ .

(3) A questionnaire designed to yield data relevant to
the dedree of importance that selected job factors
were to ninth-grade students and relevant to teacher
perception of student attitude toward job factors.

"

(4) A questionnaire developed by Sorenson, (1962)% de-
- signed to determine student perception of job "suc-

cess." ¥ .

The first stép taken in the construction of instruments was to review
thé literature related to the problems to be investigated and relevant to
techniques and methodology of questionnaire.construction. Appropriate text,
pénind4éals. and reports of studies conducted in the area.of vocational

~

. ' choice were examined. One of the purposes of reviewing the 1iteratufe was
to‘compile a pooi of items.which was appropkféte to the questions posed and'
¢ . which might bg incorporated és part of the questionnaires. Suggestions of
items came from siudies repopgted by ﬁénducci. {1967), Sorenson and Marris,
(1962), Perrone, (1967), Champagne, (1967), Powell and Bloom, (1962), Sturges,
et al, (1970), Sturgés. (1971), Grunes, (1967), Super, (1961).'énd.Roé,
(1968). ' a | | y :

A 1arge\num5er of jitems relevant to factz?g’hhich individuals may_see .o
as being impofﬁant w0 them in the vocation choosing process came from the
studies conducted by Chanpagen, (1967), Champaane, (1968), Sturges, et al.,
(1970), and Sturges, (1971). .

Appropriate texts and the.like were consulted as part of the effort to

-examine theories of vocational decision making processes and influences.

From this exa@ination of the literature a small pool of items were com-
piled. Thesé item; were then examiq?d to determine which would be most suit-
able for gathering data for this particular study. From this pool, four it-

ems were selected which would produce data relevant to,the students' occupa-

tional and educational aspirations.




A portion of an instrument designed by Sorenson and Morris (1962),
plus a slight modification of the instrument used by Sturges, et al. (1970),
were also selected as being appropriate instruments for use in this study.

The scale developed by %Prenson consists of eight items which call for
the respondent to indicate the definition which best describes on-the-job
success. The thirty item scale designed by Sturges et al. (1970), the Job
Factor Questionnaire (JFQ) requires the respondenf to i;dicate the degree

~ to which he sees selected descriptions of job-associated factors as being

important to him in the choosing of an occupation. Bdth of these scales
can-be loosely described as Likert-type sg}{es and yield frequehcy data,
and, as a result, yield data which cannot be treated with the more power-
ful parametric statistical techniques which are often applied to scale data
produceé by Guttman and Thurstone scales; howevér, Likert-type scales are
suggested by Shaw (1967, p. 15-32) and Anastasi (1968, p. 486-487) as
being useful scales in attempting to answer questions such as those posed
in this study. As Shaw (1967, p. 24) -points out, "...Likert-type scales
are often reliable and valid, but they probably should be treated as ordi-
nal scales.” ,' _ : J

These instruments, plus the letters of instruction which accompanied

them are shown in the appendix.

B. Procedures used in gathéring data

The questionnaire which asked the students to indicate which descrip-
. tion best described 6n-the-job success was administered to 117 réndom]y
selected students in five junior high schools, This jnstrument was a.modi-
fication of the one developed by Sorenson and Morris (1962}, Aoproximate?&

ﬁS% of the students were male and 35% were black students.




In order to ubtain information about whether ninth grade male and
female students differed in their percept{ons of job factors that would
be important to them in choosing an occupatioﬁ and to determine the de-
gree toiwhich teachers anh counselors could accurately identify this -
degree of importance the JFQ was administered to~.35 teachers/counselors
and to 70 ninth-grade students. Each of the 35 teachers or counselors
(hereafter referred to as teachers) was asked to identify both a female
and a male student that would be reasonably representative of the stu&ents
in the teacher's school and who were students that they knew well, They
were then asked to respond to the .JFQ twice, once in.a manner in yhi6ﬁ
they believed the male student wéuld respond to the/instrumgnt and once
in a manner in which they believed the famale would respond. They were,
in effect, asked to predict how important the different job factors
would be seen by the séudents. The 70 §tudents identified by the teachers
were then asked to-comp]ete the JFN. The students and teachers came from

-

12 junior high schools in New Orleans.

C. Data Treatment

The obtained data were analyzed in an effort to answer: the questions
pbsed for the research. Each of the three questions stated in the problem

section of the report are restated here with an accompanying description
' ‘ O :
of the methods used in analyzidg the data relevant to the question.

1. Do ninth-grade male and female students differ in their
peérceptions "of job factors which would be important to
them in choosing an /occupation?

2. Do ninth-grade male and femlae students differ in their
perceptions of what constitutes job "success?" ;

3. Do teachers and counselors accurately identify the degree
of importance that selected job factors have for ninth-
grade students?
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The data which weré analyzed in the attempt to answer questions one and
three were yielded by the JFQ. The questionnairé yie]ded frequency data since
the students and teachers had responded by indicating.fo edach of the thirty

job factors would be "very important," "important," not too impbrtant, or
"not at all important," to them in choosing a possible o;cupation. For éach
of the job factors the proportions of the three groups indicating the differ-
ent degrees of imﬁortance were compared. The null hypotnests in each of the SN
comparisons was: fhere are no différences among the groups with respect to
the proportions of the groups indicating degrees of importancé;o} the parti-
cular job factor. Chi-square tests of significance were used in determining | \\
whether the differences among the groups were significant. Edwards, (1967,
pp. 323-337), indicates that chi-square is one of the most appropriate tech-
niques for analyzing.frequency or nominal data., The level of confidence for
the rejection of the null hypothesis was sef'at .05.
The data which were analyzed in an attempt to answer question two were
yielded by the instrument which was a modification of one which had been dev-
eloped by Sorenson and Morris, (1962), and whicﬁ reqhired the réspondent to
choose the "best" definition of job success from a list of eight such defini-
tions. The frequencies of males and females choosing each of the'definitions.

|
were computed and reported.

DATA ANALYSIS

| In an attempt to answer the question, "Do male and female gtudents dif-
fer in their perceptions of what constitutes job success?" a series of
definitions was provided and the students, (n=117), were asked to select the

one which best defined occupational success. The relative frequency of males

and. females choosing each definition is shown in Table 1.



AR
Table 1

Number and Percentage? of Students Choosing From Selected
Définitions the One Which They Felt Best Defined Occupational Success

Male (n=44) Female (n=73) Total {(n=117)

&
Definitions -
n % n % n %

Success nieans enjoying
the tasks of the job 3 7 4 6 7 6

Success means earning
the respect of one's
fellow workers and :
employers 4 9 5 ) 7 9 8

Success means gaining
- satisfaction from :
helping -others 7 16 14 19 21 18

Success means getting
promoted on the job 1 2 5 7 6 5

Success means having .
a prestige job that
other people envy 1 i 4 6 5 4

‘Success means doing
the best one car -
within one's cap- -
abilities - 22 50 30 40 52 44

Success means doing
as little as
possible for the
highest pay : 2 5 1 1 3 3

Success means earn-
ing the highest
possible salary
for that kind of
work . 4 9 10 14 14 12

dpercentages rounded to nearest whole numbers
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Examination of the data in Table 2 shows that almost 45% of the students
indicated that the best definition of occupational success means doing the
best one can within one's capabilities. The other definitions; in rank order,
which were selected by the students as being most descriptive of success were:

(1) success means gaining satisfaction from helping others and (2) success

~means earning the highest possible salary for that kind of work. The data

- also suggest that male and female students do not differ in their perceptions

of what constitutes job success.

s .

The data in Table 2 may present a more valid representation of what young.

people consider to be job success than does the data presented by Sorenson and

Morris. It may be more valid in that almost 45% of the students' definition

of job success was a definition not provided by Sorenson in his original study.

Table 2 shows that both boys and girls éeem to agree on the same items.
These students may be responding in a more realistic manner to the definition
of job success than in the Sorenson and Morr?s study. The preference of both
the girls and boys in the Sorenson and Morris study, in fank order, was:

(1) enjoying the tasks of the job, (2) earning the reépect of one's fellow

Y
-

workers and employers, and (3) getting promoted on the-job. These responsés
were considgred to be highly idealistic by Sorenson and Morris. The data in
Table 2 revéal that both male and female Students overwhelmingly selected the
definitions that combined high status, security, self-satisfying work with
financial rewérd. |

The data which were analyzed and which were relevant to the questions
of: (1) do ninth-grade male and female studeuts differ in their per-
ceptions of job factor§ ﬁ%%cn would be'important to them in choosirg an
occupation, and (2) do teachers and counselors accurately identify the

dearee of importance that selected job factors have for ninth grade

P 1
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students, were‘bbt;;ned by administering the JFQ to 70 students and 35
teachers. The JFQ consists of thirty job factors, in random order, to which
the students responded by indicating the degree to which each factor woulq
be impdrtant to them in choosing an occupation. The teachers responded to

the same instrumentsin a manner they felt their students would respond. The
?

thirty job factors are listed below: °

Personal satisfaction from doing a job right
Praise for good work from fellow workers

Good working conditions

Good pay

A good boss -

A steady job

Duty to do my best on the job

Respect for holding a good. job from friends and family
Liking the job itself

A boss that does not bawl out workers

Chance to prove that I can do as well as anyone else
PraiSe for good work from the boss

Chance for promotion

Chance for a pay raise

A good company

Working with friends and neighbors

Nice people to work with =

A chance to exercise leadership

A chance to help others

A chance to use my special abilities

A place in which I can work alone

Time to be with my family

A place where -l can work with other people
Opportunity to be creative and original

Secure future

A job close to home

Vacation and holidays with pay

Interesting work

Job extras such as pensions, Sick benefits, etc.
A.ghance to be my own boss

i
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For each of the’thirtyfjob factors listed above, the relative frequency
of males, females, and teachers was compared in an effort to determine whether
ninth-grade male and female students differed in their perceptions of job
factors which would be important to them in choosing an occupation and whether
tea;hers and counselors accurately identify the degree of importance that sel-

ected job factors have for ninth-grade students.
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For each of the comparisons on each of the thirty job factors, chi-
square values were cowputed. The data for each of the factors plus the
results of the application of the chi-square test of significance are
shown in Tables 2-3i which are contained in the appendix of the report.

A discussion of the responses to each of the job factors'f011ows.

Personal satisfaction from doing a job right (Table 2)

Examination of the q§ta in Table 2 shows that the comparison of males
and females produced a n&ngéignificant chi-square value. However, the
comparison of teachers' perceptians of the importance of the job factors
with those of the students' perceptions yielded significant values, i.e.,
considerably mo}e students perceived personal satisfaction from doing the
job right as being very important while teachers tended to feel that this
job factor would be merely important or not too important to their students.

It would appear from the data shown in Table 2 that the students
tended to see this item as being quite important to them while teachers
estimated tha{ this item is not one in which students would see much
‘jmportance. ‘ | | |

Praise for good work from fellow workers (Tabie 3)

Analysis of the data shown in Table 3 would suggest that both males -
and females saw praise for good work in a similar manner. The data also

chow teachers were able to accurately predict the degfee of importance of

praise for good work. Approximately 55% of the s dents saw praise for

)
good work as being either very important or impgrtant to them and approxi-
mately 45% saw this factor as having little oy no importance to them in
choosing .an occupation. Slightly more than 50%.of the teachers -predicted
that this factor-would have 1;tt]e or no importance to ninth-grade students

but the differences between the relative frequencies of the groups were

" not significant.



Good wbrking_conditions Table 4

: N ’
Examination of the data_in Table 4 suggests that the students, both

male ang female, saw good working conditions as a factor that they would
consider as being very important to them in choosing an occubatiqn. The
teachers, while predicting that n}nth-grade students would see this as an
“important factor tended to underestimate the degree of.importance that
‘gboﬁ working conﬁi%ions woultl have for the students. The difference be-
tween teachers aﬁd students is that while approxi@ately 57% of the students
saw good working conditions as being very important, less than 20% of the
teachers felt that the studenfs would see this factor as being very import-
ant. The.qhi-square values resulting from the male-teacher and frmale-
‘teacher comparisons were significant at or beyqnd .001.

Good ‘pay (Table 5)

With respect to the job factor of good pay, both male and female st&-
dents indicated that this would indeed be an important factor to them in
choosing an occupation., Approximately 60“ of the students indicated that
this would be a very important factor. The teachers predjcted that approx-
imately 60” of the studenté would seé this factor as being very important
ind were quite accurate in their estimate of how students would perceive
the factor of good pay in choosing an occupatinn,

bY Sw

Good boss (Table 6) o
The analysis of the data relevant to this job factor suggests tﬁat
while more than 50% of the students saw d good boss as being a very im-
portant factor, the chi-square values were not sufficiently large to re-
ject the null hypotheses. While students teqded to see the factqr of a
good boss as being quite important to them, teachers differed, although

not significantly, in that they anticipated that the students would see

this as being less important than they actually did.
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A steady job (Table 7)

The data in Table 7 indicate that considerably more males than females
considered a steady job as being a very important factor to cqnsider in
choosing an occupation. However, a re]aiive]y small nuhber of the teachers
indicated that these students would see the factor of a steady job as
being very important to them. Thé teachers indicated that they expected
the ninth-grade students to see a steady job as being either important or
not foo important in choosing an occupation, whi!é in fact, approximately
70% of the students saw this factor a;bbeing very important to them. The
differences among the groups were significant for each comparison.

g

Duty to do my best on the job (Table 8)

The impact of the data in Table 8 is that approximately 80% of the_.
students saw the duty to do their best ort the.job as being a very import-
ant factor to consider in choosing an occupation wh%]e approximately 12%
of the teachers felt that this would be a very important factor to ninth-
grade students. Generally, the teachers (67Y) anticipated that students
wou]g see this tactor as one which would be relatively unimportant to
them in their consideration of an occupation. Although males and females
agreed that this factor would bé quite important, the teachers predicted
a significantly lower degree of importance.

Respect for holding a good job from friends and family (Table 9)

The data in Table 9 again reflect the'trena for students to see a
particular job " factor as being relatively more important than the teachers
' Qou]d Enticipate. The data in Table 9 show that approximateTy 40% of the
students indicated that respect for holding a good job would be very im-
portant to them, while only 104 of the teachers indicated that the students
would see this as a very important factor. The difference between students'

responses and the teachers' perceptions of how students would respond are
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also reflected in the data reported in Table 9 im that less than 30% of
the students said this would-be merely important while the teachers indi-
cated that they felt that more than 60% of the students would see réspect
for holding a good JOb as being merely important.

ijingAtheAjob itself (Table 10)

The data reported in Table 10 indicate that while male and female
students ‘agreed that liking the job jtself was a very important factor in
choosing an occupationf the teachers anticipated that fhé students' re-

. - Sponses would be that this factor was either merely important'or not
important. Note that while more than 70% of the students indicated that
liking the job itself would be very important to them, only 21% of the
‘teachers indicated that they felt that the students would respond in such
a manner. The significan; differences between teachers and students is
also reflected in the data in that almost 50% of the teachers indicated
that they felt the students would see this item as being ihportant, while
in fact, only 18% of the students indicated that they felt that this factor
was merely important;

A boss that does not bawl out workers (Table 11)‘

The data in Table 11 indicate that males and females were generally
in agreement about the degree of importance that this factor would have
for them fn considering an occupation. The data also suggest that the B
teachers were fairly accurate in their perceptions of how the students
would feel about this job factor. Approximately 50% of the students
and 50% of the teachers saw‘this item as one which would have some degree

of importance to the students, and 50% of all groups saw this item as be-

ing not very important in their considerations of a possible occupation.
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" Chance to prove that I can'do as well as anyone else (Table 12)

. The suggestion given by the data reported in Table 12 is that sig-
nificantly more males than gema]es saw a chance to prove that they could
~do as well as anyone else as being very impoftant in cbnsidering an occu-
pation. Almost 70% of the teachers indicated that' they felt that the
female students would see this factor as having little importance in choos-
ing an occupation, while fn fact, 20% of tﬁe female students indicated
that they felt thié way about the factor. The male students &lso saw
significant]y more importance to the factor than the teachers predicted.

Praise for good work from the boss (Tabie 13)

The data reported in Table. 13 indicate that while approximately 70%
of the students and 43% of the teachers felt that praise for good work
would be important to ninth-grade students in choosing an occupation, al-
mosg 57% of the teachers felt that this factor would have little or no
importance in ninthfgr;de students considerations of an occupation. The
chi-square computations yielded a non-significant difference émong males
and females who saw this factor.in a similar manner, but the teachers'
perceptions of how ninth-graders would see this factor were significant;y

inaccurate,

Chance for aigromotion (Table 14)

There was no significant difference found between the males and fe-
males and the data suggest th§t a chance for a promotion was relatively
important to both. The teachers were able to predict with reasonable
accuracy the degree of importance this item would have for female students
but not forwmales. At Yeast 49% of the male students indicated that
chance for a promotion would be very important'to them, but.only 14% of
the teachers thought that it would be considered by males aswbeing a very

important factor.
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Chance for a pay raise (Table 15)

. The data in Table 15 show that almost 85% of the male and female
students saw a chance for @-pay raise as being important-or very impo?t«
ant.to them in considering an occupation. The teachers werefab]e to fore--
cast, rather accurately, the degree of importance thet a chaﬁce for a~b§y
raise would have for the stu@ents. The relative frequencies o? fhe three
groups were very similar and the computed chi-square values were not
sufficiently large to reject the null hypotheses of no Jifference between -

the aroups.

A gopd company (Table 16)
An examination of the data in Table 16 suggests that while most N
students indicated that a éood company would be either very important or

important to them; more than 50% of the teachers indicated that the stu-
N

‘dent§7wou1d see this factor as being relatively unimportant. The two chi-

square values which were significant reflected the fact that apprgximately
et . .

85% of the students said this was an impertant factor, while-the teachers -

predicted that more than 56% of the students would say that it was un-
important.

Working with friends and neighbors (Table 17)

The siudéhts responded to the factor of working with friends and
neighbors by indicating that about 50% of them felt that it was important
and about 50% felt that this was not an important factor. The teachers
were accurate %n their predictions about the manner in which studenés would
respond to this item. None of the computed chi-square values were sig-
nificant. ‘

2 -

Nice people to work with (Table 18)

The data in Table 18 show that relatig;ly few students (107) saw nice .

people to work with as being an unimportant factor in considering a pos-
% : Y

J -
'

1
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sible occupatijor. The teachers were quite accurate in anticipating how
tge stuaents-would_respond to this factor in that 80% of them indicated
that this ffctor would indeed be important to the students. The computed
.chi-square values were smaller than those required to reject the null
hypotheses of no differences among the groupéx\:

A chance to exércise leadership (Table 19)

s .

With respect to a chance to exercise leadership on the job, both

_males and femlaes saw this as being rejatively important’(approximately
65%), but less than 35% of the téachers presicted that fhe students would
see thighfactor as bging an important factor. The data in Table 19 also
show that the teachers predicted that more than 65% of the students saw it
as being an important factor. The coﬁ%uted chi-square reéulting frqm the
comparison of male aqgjfemale ninth-graders was not sig;ificant. The chi-
square values yielded by the comparisons of teachers and 5tudents were
signfficant which suggééts that the teachers;were rE{atively inaccurate
in their pred:%;ions of how importént this particular factor would be to
ninth-grade stddents.

»

A chance to help others (Table 20)

The analysis of the data in Table 20 xie]ded significant chi-square
values, i.e., males differed from females, and teachers were inaccuréte in
their predictions of the degréé of importance-that a chance to help others

.would have for students. ;ﬁ general, females thought that this factor was
- more important to them than did the‘ma1es in that almost 70% of the females
indicated that a chance to help others was very inportant while only 43%

of the males indicated that this factof would be very important. ‘ﬁhis
supports prévious research;findings that the females tend to see a helping

relationship, or 3 Job in which they can help others,.as being one of the

factors that they consider as being quite important to them:
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A chance to use my special abilities (Table 21)-

The data in Table 21 show that a large number (39%) of the students
felt that a chance to use their special abilities would be an important
factor to them but more than one-third of fhe teachers perceived that the
students would indicate that this factor would be relatively unimportant.
Another way of looking at the data in Table 21 is to notice that while
almost 90% of the students felt that a chance to use their special abilitijes
would be important only 65% of the teachers felt that the students would
SO réspond. The most striking difference is in the fact that while approx-
imately 45% of the students said that this factdr would be very important,
only 14¢ of the teachers predicted that the students would see this as
being a ver} importang factor. The differences between the -teachers'
predictions and male arl; female responses were significantly aifferent.

' A place in which I can work alone (Table 22)

The data in Table 22 indicate that few'ma1és and few femlaes saw the
job factor of a place where they can work alone as being one which would
“be important to them in considering an occupation. The data also indicate
that the teachers' perceptions of the students' feelings about the import-
ance of this factor were quite accurate. None of the chi-square values
were sufficiently large to reject the nﬁ]] hypotheses. Note that the job
factor is one of the few which students see as being ré]ative]y unimportant.

Time to be with my family (Table 23)

Tne data show that approximately 95% of male and female students in-
dicated that time to be with their family was either very important or im-
portant. More than 65% of the students indicated that this was a very im-
portant factor to be considered in thinking about a possible occupdtion.
The data reflects the teachers' inaccurate perceptionsof their students'

feelings of the importance of this factor. The teachers predicted that at
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least 60% of the students would perceive a chance to be with their family \
as being relatively unimportant, but the students' responses show that -
only 6% considered this as a relatively unimportant factor. The data in
- this table again support the'trend of the data in Tables 2-22 which is a

‘trend fo} students to see many of these factors as being relatively i}k
portant to them in considering an occupation, while the teachers perceive
the students as seeina these factors as beiﬁg rq]agjvely unimportant.

The comparison of the sexes produced a ron-significant chi-sq]are, th]e

the comparison of the sexes with the teachers' predictions pr

duced chi-
. ..

square values significant at the .00l level.

A place where [ can work with other people (Table 24)

The chi-squa?é values computed for the data in Table 24 yielded two
values which were significant at the 95 level. The significant chi-’
square values resulted from the comparisons of teacher perception of
students' feelings about a place where they could work with other people

- and students' response to that job factor. The general impact of the data
is that the teachers' perceptions were that students would see this as be-
ing merely an important factor in considering an occupation while the

, students indicated that their feelings were that this factor was either
very important or important to them. Note that the teachers predicted
that less than 57 of the students would see a place.where they cculd work

~with other people as being very important while the students (approximately

one third) responded that this was.a very important factor to them. Also
note that approximately 85% of the students indicated that this job factor
would be important. This supports the data-in Table 22 which show that
the.students were relatively unconcerned about a place in which they could

work alone.

S

~
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Opportunity to be creative and original (Table 25)

The data in Tab]g'ZS show that approximately 75% of the students in-
dicated that the opportunity to be creative or original would be an im-
portant. factor to fhem in considering a possible occupation. Males and
females perceived n a similar manner. The teachers, on the other hand,
anticipated that approximately 75% df their sfudents wouid see this factor
as being unimportant. What the data seem to point out is that teachers
feel that the students would consider an opportunity to be creative and
.original.a: e factor of little importaﬁce to them, when in fact, the stu-
dents overwhelmingly endersed this factor as one which is indeed important.
The chi-square value computéd for the comparison beiween boys and girls
was not §ignificant, wnile the comparicuns between student and teacher

responses were significant at tﬁe .001 level.

Secure future (Table 26)

The daca in Table 26 reflect the students' perceptions of a secure
futu;e as being very important in that approximately 70% indicated that
this would be a very important factor and 23% indicated that it would be
an important factor. Males and females responded in a similar manner.

+The data analysis yielded two significant chi-square ya]ues. Note that
the peé%hers predicied that approximately 45% of the students would see
this factor as b¢ 1g relatively unimportant, when in fact, only 5% saw
this factor as being relatively unimpcrtant. It would appear that teachers
see their students as being rather unccncerned about a secure future
while the students' responses indicated that they are tremendously con-
cerned- about a job which offers a secure future.

A job close to home (Tgb]e 27)

The data show that 45% of the males and 28% of the females saw a job

close to home as having come importance to them in considering an occupa-

e
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tion. Although there was a slight tendency for relatively more of the -
males to see this as being a very ianrtant factor, the overall compariscn
produced non-significant chi-square Qa]ues when the sexes were compared.
Thé teachers were reasunably accurate in their perceptions of how students
perceived the value of a job close to home. It is to be noted that of the -
thirty job factors to which the students responded, there were few others.‘i
to which as many as 50% of the students responded that the factor was re-
latively unimportant to them.

Vacation and holgdays with pay (Table 28)

The data in Table 28 suggest that a relatively large percentage (more
than 75%) of the students indicated tha? vacations and holidays with pay
to be either very important or important to them in their choosing an .
occupation. The data also show that the teachers' perceptions of the
value that studenté would place on this job factor were reasonably accurate.

Interesting work (Tab]é 29)

The chi-square value compu%ed as a result of the comparison of male
and female responses to the job factor of interesting work was not signi-
ficant, i.e., approximately 60% of males and females indicatec that this
job factor would be very important to-them in considering a possible
occupation. However, the data in Table 29 show that the teachers perceived
that their students would see interesting wor;:as being merely important,
while in fact, a relatively large number of the students indica{;d that
this factor would be'very important to them, The chi-square values re-
sulting from the comparison of the teachers' predictions of student re-
sponses and actual student responses were significant at the .01 level.
Note that the teachers felt that approximately 20% of the students woulid

say that they censider interesting work as very important but more than

60% of the s.udents responded that this factor was very important.
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Job extras such as pensions, sick benefits, etc. (Table 30)

Examination.of the data shown in Table 30 shows that both males and fe-
males responded to the job rtactor of job extras, such as pensions and sick
benefits, as being one which woula be relatively important to them. However,
when the students‘ actual resporses were compared with the teachers' predic-
tions of their responses, it was found ghqgmthé teachers perceived that the
studenfs would see this factor as being re]atfvéiy unimportant, when in f;ct,
more than 80% of the students indicated that the factor of job extras as be=

ing important.

A chance to be my own boss (Table 31)

The comparisons between the two groups of students responses and between.
the teachers' perceptions of how the fgma]es would respond produced no signi-
ficant chi-square values. The cne significant Chi;square value resulted from.
the comparison of the male students; fesp&nses to thé item and the teachers'
predictions of how males would respond, The significant difference was pro- |
duced by the fact that almost 65% of thé males indicated that a chance to be
their own boss would be either very impor;ant or importart to them, while the
teachers' perceptions were that apﬁroximate]} 35% of the m§1es’wou1d see the
factor as being very important orgimportant. The teachers predicted rather
accurately how females would respond.

i

SUMMARY OF TABLES 2-31

In general, the impact of the data shown in Tables 2-31 is that there
was an overall tencdercy for male and female students to 76;ee that many of

these job factors would be important to them in considering an Occupa-

tion. There were, however, three instances in which males and females did
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not agree in their percéptions about the relative importance of the job
factor. The factors to which relatively more males than fema]es.indicated
that the factor would be very important to them were: 1) a steady job and
2) a chance to prove that I can do as well as anyone else. The factor to
which re]ativef} more females than males indicated that the factor would
be very'important to them was the factor of a chance to help others. .

The overal] analysis of the data in Tables 2-31 suggests that the
teachers generally perceived that the students would indicate that the
factors would be relatively unimportant to them but the students re-
sponded that the factors were important. It¢would appear that the students
consider almost all of fhese thirty job factors as being important in
considering an occupation while the teachers see their students as per-
ceiving these job féctors as being relatively unimportant. It would
appear from the data that the students saw factors producing ego or self-
satisfact%on, financial reward, good working conditions, and good inter-
personal relafionships on the job as being important. They did not seem
to indicate that financial reward would be more important than satisfactions
gained through working in good conditions, i.e., a variety of job satis-
factions seem to bLa important to these students.

In general, the answers to twoe of the'questicns posed in the study are:
1) ninth-grade males and ninth-grade females are generally in agreement
with respect to the importance that certain job factors have for them in
considering an occupation, and 2) the extent to which teachers perceive
(or can predict) the importance that these job factors have for their

students is limited.

Summary and Conclusions

It is generally recogn%zed that the tasks of selecting and preparing
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for an occupation has become quite complex in our society. Educators are
now recognizing the importance of helping students approach this task.
They are concerned about how the curriculum can be modified in order to
assist adolescents in learning about occupations and in developing skills
and attitudes necessary in making wise vocational decisions,

Although educators are concerned about providing vocationally related
experiences, it appears that there is limited knowledge about the kinds of
factors that influence their students' thinking about their future occu-
pations. Further, there is little knowledge about whether the factOrs
which might influence a male adolescent's thinking about his future occu-
pation afe the same factors which would influence a female's thinking.

It also appears that there is limited evidence about what adolescents see
as being "success" in the occupaticnal world.

Since 1ittle information is available .about how adolescents view the
world-of-work, the study was designed tc¢ ogiain information that would be
useful to educatrrs in determining whether selected job factors would be
important to students, whether males and females difrered in their per-
ceptions o; the importance of tHese factors, whether teachers could pre-
dict the degree of this importance, and whether students agreed on what
determines job "success."

A review of the literature revealed that there is some information
available about now students see the status of some jobs and about how
family background influences job selection. However, there was no infor-
mation which was directly related to the questions posed for the study.

Specifically, the study was designed to answer the questions of: 1)
do ninth-grade male and female students differ in their perceptions of job
factors which would be important to them in choosing an occupation, 2) do

ninth-grade male and female students differ in their perceptions of what

4
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constitutes job "sqgcess,” and 3) do teachers and counselors accurately
idgntify the degree of importance that selected job factors have for
ninth-grade students?

Questionnaires were used to obtain information relevant to the ques-
tions~posed. The questionnaires were designed to 1) yield data relevant
to the degree of importance that certain job factors were to ninth-grade
students, and 2) determine students' perceptions of job "success."

These instruments were administered to students in the New Orleans
area. The questionnaire which iwas designed to yield data about which job
factors would be important to Studenﬁs was also administered to 35 teach-
ers or counselors who were instructed to respond as if they were ninth-
grade students that were well known to them. The 70 students identified
by the teachers also responded to the instrument.

The obtained data were ana]yzed.in'an effort to answer the questions
posed for the research. Chi-square tests of significance were used in
determining whether the responses of the groups of the students and the
responses of the students and teachers were significantly different.

The analysis of the data indicated that the students believed that
the best definition of occupational success means doing the best one can
withinlone's capabilities. This finding was quite different froh the
finding of a similar study by Sorenson and Morris (1962). The data also
suggested that male and female students agree in their perceptions of
what constitutes job success.

The data analysis suggested that the students saw mnst of the thirty
selected job factors as factors which would be relatively important to
them in choosing an occupétion.

&t appeared that the job factors which were considered to be of

greatest importance in choosing an occupation were: personal satisfaction
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from doing a job right, a steady job, duty to do my best on the job, liking
the job itself, time to be with my family, secure future, and interesting
work.,

It also appeared that, with few exceptions, male and female students
agreed in their perceptions of how important the job factors would be in
choosing an occupation.

The data analysis suggests that the extegt to which the teachers
perceived (or could predict) the impertance that the job factors had for
the students is quite limited. T

From the data gathered in the study it does not seem unreasonable to
draw the following conc{usions:

1. Male and female students, who are similar to the students
who participated in the study, are in general agreement about what
constitutes job ”success;“

2. Male and female ninth-grade students, who are similar to the
students who participated in the study, are in gemeral agreement about
which factors are important to them when considering an occupation.

3. Teachers may well be relatively inaccurate in the perceptions of
their students' feelings toward factors to be considered in choosing an
occupation.

It would seem that the data gathered in this study would be valuabie
to educators. Such information could assist educators in understanding
their students' perceptions of and feelings toward the world-of-work.

The data suggest that educators would be well advised to assess students'
feelings about job success and the importahce of job factors prior to

determining which kind of vocational information and experiences are to

be offered.
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The data gathered in this study suggest that additional research
might well be conductéd to answer questions of whether, for example, ninth
and twelfth-grade students differ in their perceptions 6f factorg which
might influence their thinking of occupations and whether teachers are

accurate in their perceptions of how twelfth-grade students see the world-

of-work., Similar research might also be conducted in elementary schools.
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APPENDIX A

4

-

Dear Teacher or Counselor:

Enclosed is a deck of I.B.M. cards on which are printed
factors which one might consider when choosing an occupation.
Your task is to decide how important each item would be to a
ninth grade student which you know well in choosing an occupa-
tion. The most difficult part lies in the fact that you, as
an adult, must perceive as a student. This means that you
will have to rely heavily upon your own experiences in mark-
ing your assessments. To assess each job factor, place a
check mark under the heading of "very important," “important,”
"not too important," or "not at all important." Please
identify both a male and a female student whom you know quite
well and complete a deck of cards for each of them. You.
also to record the names of the students so that they too can
respond to the instrument.

There are no right or wrong answers. We only wish to
know how important you think these job factors are tevninth
grade students in their thinking about occupations. As soon
as this data are tallied, 'you will be furnished with a copy
of the results.
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APPENDIX B

INSTRUCTIONS TO THE TEACHER:

Please read the following statement to your students.

students, this class has been selected to participate in '
a study which is concerned with ninth-grade Students and how
they feel about certain things concerning jobs.

You will be asked to complete two questionnaires today.
They are very easy to complete. Now I shall pass out the
first questionnaire to each of you. o«

PASS OUT TWO PAGE QUESTIONNAIRE. Say to the student
LET'S READ THE STUDENT LETTER TGGETHEK.

After the students have completed the. questionnaire PASS
OUT THE SPECIALLY CODED WHITE ENVELOPES TO THE TWO "SELECTED"
STUDENTS AND THE OTHER CODED WHITE ENVELOPES TO ALL OTHER
STUDENTS. Thz white envelepes contain the JFQ.

Instruct the students to read thé instructions for completing
the questionnaires and offer assistance to those who have any
difficulty in understanding the instructions.

Make sure that all students who have received the white

envelopes containing the I.B.M. cards have written their name
on the outside portion of the envelope.

NOTE TO THE TEACHER:

1. It wbu]d be better if the students used pencil rather
than pen.

2. You may want to give an example of how the students are
to raspond to the job factor questionnaire. Here is an example:

A steady job is a good job

voery important important not too important not at all important

3. A reasonable time allottment would probably be-1p to 15

minutes for the first questionnaire with the remainder of the time

spent on the job factor section.

4. Put I.B.M. cards in order according to the number on the back

side.



~ APPENDIX C .

"Dear Students:

.
?

The questionnaires are designed to obtain information
about *some of the ninth grade students in your school. This
information will help teachers and counselors to better pro-
vide you with educational and occupational information.

What we are asking you to do is very simple. Please
read the questions and complete the blanks as best as you
can.

> I think you will find that filling out the ‘questionnaires
is interesting. We hope this information will help us to prc-
vide you with better information about educational opportunities
and about different vocations.

33



STUDENT QUESTIONNAIREL

PRINT
Student's name ) ’ ’
Last . First Middle initial
Fame of School ' Grade . Birthdate o
month day year

Father's occupatidn (if known)

_ Mother's occupatipn (if khown)

1. Do you plan %o co te high school? (check one)
“a. yes |
N, no

. . ) '\
2. If you intend to finish high schooi, do you plan to continue
your education (such as college, trade school, business school,

etc.?) (check one)

a. yes .

b. né

3. If you had your choice and you were completely free to choose,
what type of job would you like to do as a lifetime of_work?

’

o

[ ——

[

4. Considering your abilities, your educational plans, and your
financial rescurces, what type of job do you actually expect
you will be dning &s a lifertine »f work?

' please turn the page and gc on
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Below are listed eight definitions of vocational '"success."
Pick out the one definition which you think best defines

occupational success.

Read all of the statements, then

place a check mark to the left of the one that you think is
the best definition of occupational '"success."

-~

Definitions

Success means enjoying the tasks of the Job
Success meanszearning the respect of one's fellow
workers and employers

Success means gaining satisfaction from helping
others

Success means getting promoted on the Jjob

Succes8s means having a prestige job that cther
people envy i

Success means doing the best one can within one's
capabilities

Success means doing as little as possible for the
highest pay

Success means earning the highest possible salary

for that kind

of work
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TABLE 2

STUDENT AND TEACHER RESPONSES TO THE DEGREE TO WHICH
PERSONAL SATISFACTION FROM DOING A JOB RIGHT

WOULD BE IMPORTANT TO STUDENTS IN CHOOSING AN OCCUPATION

Groups

Degree of Males Teachers Females Teachers
Importance (n=35) (n=35) (n=35) (n=35)

z % % %

\\

Very important 69 23 63 23
Important 26 37 34 37
Not too important 5 40 3 40
Not at all important 0 0 0 0

Comparison of relative frequencies of male and female students yielded
chi-square which was non-significant

Comparison of relative frequencies of teachers and males yielded
chi-square whwch was significant at or beyond .001

Comparison of re]at1ve frequencies of teachers and females y1e1ded
chi-square which was significant at or beyond .001

»

Note: Small cell frequencies were polled with frequencies in adjoining cells
when warranted for chi-square computations.

Note: Percentages rounded to whole numbers.
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TABLE 3

STUDENT AND TEACHER RESPONSES TO THE DEGREE TO WHICH

PRAISE FOR GOOD WORK FROM FELLOW WORKERS
WOULD BE IMPORTANT TO STUDENTS IN CHOOSING AN OCCUPATION

Groups

Degree of Males Teachers Females Teachers
Importance (n=35) (n=35) (n=35) (n=35)

% % % %
Very important 20 11 14 . 14
Important 37 31 40 34
Not too important 37 46 31 43
Not at all important 6 12 15 9

Comparison of relative frequencies of male and female Students yielded
chi-square which was non-significant

Comparison of relative frequencies of teachers and males yielded
chi-square which was non-significant

Comparison of relative frequencies of teachers and females yielded
chi-square which was non-significant

Note: Small cell frequencies were polled with frequencies in adjoining cells
when warranted for chi-square computations.

Note: Percentages rounded to whole numbers.
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TABLE 4

STUDENT AND TEACHER RESPONSES TO THE DEGREE TO WHICH
GOOD WORKING CONDITIONS
WOULD BE IMPORTANT TG STUDENTS IN CHOOSING AN OCCUPATION

Groubs

Degree of Males Teachers Females Teachers
Importance _ (n=35) (n=35) (n=35) (n=35)
_ % % % %
Very important 63 20 51 17
Important 34 - 54 37 40

Not tbo important. 3 26 12 43

Not at all important 0 0 0 0

Comparisor of relative freguencies of male and female students yielded
chi-square which was non-significant .

Comparison of relative frequencies of teachers and males yielded
chi-square which was significant to or beyond .001

Comparison of relative frequencies of teachers and females yielded
chi-square which was significant at or beyond .00l

Note: Small cell frequencies were polled with frequencies in adjoining cells
when warranted for chi-square computations.

Note: Percentages rounded to whole numbers.




TABLE 5

STUDENT AND TEACHER RESPONSES TO THE DEGREE TO WHICH
GOOD PAY

WOULD BE IMPORTANT TO STUDENTS IN CHOOSING AN OCCUPATION

proups

Degree of Males Teachers Females Teachers
Importince . (n=35) (n=35) (n=35) (n=35)

% % | 3 %
Very important 60 57 54 60
Important 40 43 37 31
Not too important 0 0 -9 9
Not at all important 0 0 0 0

Comparison of relative frequencies of male and female students yielded
chi-square which was non-significant

Comparisdn of relative frequencies of teachers and males yielded
chi-square which was non-significant

Comparison of relative frequencies of teachers and females yielded
chi-square which was non-significant

H
Note: Small cell Freguencies were polled with frequencies in adjoining cells
when warranted for chi-square computations.

Note: Percentages rounded to whole numbers.
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TABLE 6
STUDENT AND TEACHER RESPONSES TO THE DEGREE TO WHICH
' A GOOD BOSS
WOULD BE IMPORTANT TO STUDENTS IN CHOOSING AN OCCUPATION
Groups
Degree of ' Males Teachers Females Teachers
Importance (n=35) (n=35) (n=35) (n=35)
% % % %
Very important 51 54 57 43
Important 34 31 34 34
Not too important 15 15 9 23 ,//,
Not at all important 0 0 0 0

Comparison of relative frequencies of male and female students yielded
chi-square which was non-significant

Comparison of relative frequencies pf.teachers and males yielded
chi-square which was non-significant

Comparison of relative frequencies of teachers and females yielded
chi-square which was non-significant

Note: Small cell frequencies were polled with frequencies in adjoining cells
when warranted for chi-square computations.

Note: Percentages rounded to whole numbers.
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TABLE 7

STUDENT AND TEACHER RESPONSES TO THE DEGREE TO WHICH
A STEADY JOB

WOULD BE IMPORTANT TO STUDENTS IN CHOOSING AN OCCUPATION

Groups
Degree of Males Teachers Females Teachers
Importance (n=35) (n=35) (n=35) (n=35)
% gy % %
Very important 83 20 54 1
Important 14 57 37 55
Not too important 3 29 9 34
Not at all important 0 0 0 0
- Comparison of relative frequencies of male and female students yielded

chi-square which was significant at or beyond .05

Comparison of relative frequencies of teachers and males yielded
chi-square which was significant at or beyond .001

Comparison of relative frequencies of teachers and females yielded
chi-square which was significant at or beyond .001

Note: Small cell frequencies were polled with frequencies in adjoining cells
when warranted for chi-square computations.

Note: Percentayes rounded to whole numbers.
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TABLE 8

STUDENT AND TEACHER RESPONSES TO THE DEGREE TO WHICH
DUTY TO DO MY BEST ON THE JOB
WOULD BE IMPORTANT TO STUDENTS IN CHOOSING AN OCCUPATION

Groups
Degree of | .Males Teachers Females Teachers
Importance (n=35) (n=35) (n=35) (n=35)
% % 3 %
Very important 80 14 S 77 11
Important 20 20 20 23
Not too important 0 55 3 57

Not at all important 0 11 0 15
Comparison of relative frequencies of male and female students yielded
chi-square which was non-significant

Comparison of relative frequencies of teachers and males yielded
chi-square which was significant at or beyond .001

Comparison of relative frequencies of teachers and females yielded
chi-square which was significant at or beyond .001

Note: Small cell frequencies were polled with frequencdes in adjoining cells
when warranted for chi-square computations.

Note: Percentages rounded to whole wumbers.
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TABLE 9
STUDENT AND TEACHER RESPONSES TO THE DEGREE TO WHICH

RESPECT FOR HOLDING A GOOD JOB FROM FRIENDS AND FAMILY
WOULD BE IMPORTANT TO STUDENTS IN CHOOSING AN OCCUPATION

N

Groups
Deg;ee of Males Teachers Femafes Teachers
Importance (n=35) (n=35) (n=35) (n=35)
% % % %
Very important 39 1 40 9
L Important | 29 61 26 - 58
Not too important 25 26 27 26

Not at all important 7 2 7 7
Comparison of relative frequencies of male and female students yielded
chi-square which was non-significant

Comparison of relative frequencies of teachers and males yielded
chi-square which was significant at or beyond .0l

Comparison of relative frequencies of teachers and females yielded
chi-square which was sig#ificant at or beyond .01

Note: SmaTD cell frequencies were poT1ed with frequencies in adjoining cells
when warranted for chi-square computations.

Note: Percentages rounded to whole numbers.
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: TABLE 10
v/
STUDENT AND TEACHER RESPONSES TO THE DEGREE TO WHICH
- LIKING THE JOB ITSELF _
WOULD BE IMPORTANT TQ STUDENTS IN CHOOSING AN OCCUPATION
Groups
Degree of Males Teachers Females Teachers
Importance (n=35) (n=35) (n=35) (n=35)
g % % %
Very important 71 20 74 23
}mpartant 20 49 17 48
Not too important 9 26 - .. .. 9 - 26
Not at all important 0 5 0 3

Comparison of relative frequenciés of male and female students yielded
chi-square which was non-significant
g
Comparison of relative frequencies of teachers and males yielded
chi-square which was significant at or beyond .001 -

Comparison of relative frequencies of teachers and females yielded

4 ~

chi-sguare which was significant at or beyohd .601 :

Note: Small cell frequencies were polled with frequencies in adjoining cells
when warranted for chi-square computations.

ﬁﬁte: Percentages rounded to whole numbers.
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TABLE 11 ‘
o
STUDENT AND TEACHER RESPONSES TO THE DEGREE TO WHICH
A BOSS THAT 'DOES NOT BAWL OUT WORKERS
WOULD BE IMPORTANT TO STUDENTS IN CHOOSING AN OCCUPATION
Groups
Degree of Males Teachers Females Teachers
Importince (n=35) (n=35) (n=35) (n=35)
% % % %
0
Very important 17 20 20 17
Important 26 23 34 37
. Not too important 34 34 29 "2
< | .
Not at all impontant 23 23 - 17 20

Comparison of relative frequencies of male and female students yielded
chi-square which was non-significant

Comparison of relative frequencies of tedchers and males yielded
chi-square which was non-significant

AN .
Comparison of relative frequencies of teachers and females yielded
chi-square which was non-significant

Note: Small ée]l frequencies were polled with frequencies in adjoining cells
when warranted for -h¥-square computations.

Note: Percentages rounded to whole numbers.

¥
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TABLE 12

STUDENT AND TEACHER RESPONSES TO THE DEGREE TO WHICH
A CHANCE TO PROVE THAT I CAN DO AS WELL AS ANYONE ELSE
WOULD BE IMPORTANT TO STUDENTS IN CHOOSING AN OCCUPATION

Groups
Degree of Males Teachers Females Teachers
Importance “=(n=35) (n=35) (n=35) (n=35)
% % % %
" Very important 63 20 37 9
Important | 1N 43 43 23
Not too important 17 34 11 34
t\ Not gt all important 9 3 9 34

\\‘Eomparison of relative frequencies of male and female students yielded
chi-square which was signifigant at or beyond .05

Comparison of relative frequencies of teachers and males yielded
chi-square which was significant at or beyond .00)

Comparison of relative frequencies of teachers and females yielded
chi-square which was significant at or beyond .001

Note: Small cell frequencies were polled with frequencies in adjoining cells
when warranted for chi-square computations.

Note: Percentages rounded to whole numbers.
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TABLE 13

STUDENT AND TEACHER RESPONSES TO THE DEGREE TO WHICH
PRAISE FOR GUOD WORK FROM THE BOSS

WOULD BE IMPORTANT TO STUDENTS IN CHOGSING AN OCCUPATION

Groups
Degree of Males Teachers Females Teachers
Importance (n=35) (n=35) (n=35) (n=35) &\\1/
. % | % % %
Very important 31 9 26 9
Important 36 38 42 31
Not too important 26 39 25 32

Not at all important 7 14 7 28
Comparison of relative frequencies of male and female students yielded
chi-square which was nor-significant

Comparison of relative frequencies of teachers and males yielded
chi-square which was significant at or beyond .05

Comparison of relative freguencies of teachers and females yielded
chi-square which was significant at or beyond .05

Note: Small cell frequencies were polled with freguencies in adjoining cells
-« when warranted for chi-square computations.

Note: Percentages rounded to whole numbers.
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TABLE 14
STUDENT AND TEACHER RESPONSES TO THE DEGREE TO WHICH 2
" CHANCE FOR A PROMOTION v
\\\ WOULD BE IMPORTANT TO STUDENTS IN CHOOSING AN OCCUPATION ‘
) Groups
Degree of Males Teachers Females Teachers
Importance (n=35) (n=35) (n=35) (n=35)
% % 3 %
Very important 49 14 43 23
Important 40 55 43 51
Not too important 11 20 #~\ 11 26 \
Not at all important 0 1 3 0 \

R

Comparison of relative frequencies of male and female students yielded
chi-square which was non-significant

Comparison of relative frequencies of teachers and males yielded
chi-square which was significant at or beyond .0}

Comparison of relative frequencies of teachers and females yielded
chi-square which was non-signiticant

-
v

Note: “small cell frequencies were polled ‘with frequencies in adjoining cells
when warranted for chi-square computations,

Noce: Percentages rounded to whole numbers.
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TABLE 15

STUDENT AND TEACHER RESPONSES TO THE DEGREE TO WHICH
CHANCE FOR A PAY RAISE

WOULD BE IMPORTANT TO STUDENTS IN CHOOSING AN OCCUPATION

Groups

Degree of Males Teachers Females Teachers
Importance (n=35) (n=35) (n=35) (n=35)

% % 1 3 %
Very important 40 1 34 43
Important 48 40 46 31
Not too important 6 Ja . 9 11
Not at all important 6 0 11 15

Comparison of relative frequencies of male and female Students yielded
chi-square which was non-significant

Comparison of relative frequencies of teachers and males yielded
chi-square which was non-significant

Comparison of relative frequencies of teachers and females yielded
chi-square which was non-significant

Note: Small cell frequencies were polled with frequencies in adjoining cells
when warranted for chi-square computations.

Note: Percentages rounded to whole numbers.
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TABLE 16

STUDENT AND TEACHER RESPONSES TO THE DEGREE TO WHICH
A GOOD COMPANY
WOULD BE IMPORTANT TO STUDENTS IN CHOOSING AN OCCUPATION

Groups

Degree of Males Teachers Females Teachers
Importance (n=35) (n=35) (n=35) - (n=35)

% % % %
Very important 46 17 37 11
Important 46 34 45 34
Not too important 8 26 9 34
Not at all important 0 23 9 21

Comparison of relative frequencies of male and female Students yielded
ch:;jﬂhare which was non-significant

Comparison of relative frequencies of teachers and males yielded
chi-square which was significant at or beyond .001

Comparison of relative frequencies of teachers and females yielded
chi-sguare which was significant at or beyond

Note: . Small cell frequencies were polled with frequencies in adjoininb cells
when warranted for chi-square computations.

-

Note: Percentages rounded to whole numbers.
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TABLE 17

STUDENT AND TEACHER RESPONSES TO -THE DEGREE TO WHICH
WORKING WITH FRIENDS AND NEIGHBORS
WOULD BE IMPORTANT TO STUDENTS IN CHOOSING AN OCCUPATION

Groups
- Degree of Males Teachers Females Teachers

Importance (n=35) (n=35) (n=35) . (n=35)

% % % 4
Very important 14 23 14 | 14
Important - 31 31 29 26
Not too important 43 . 40 40 40
Not at all important 12 6 17 | 20

Comparison of relative frequenci s of male and female students yielded
chi-square which was non-significant

Comparison of relative freguencies of teachers and males yielded
chi-square which was non-significant

Comparison of relative frequencies of teachers and females yielded
chi-square which was non-significant

Note: Small cell frequencies were polled with frequencies'in adjoining cells
when warranted for chi-square computations.

Note: Percentages rounded to whole numbers.
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TABLE -18

STUDENT AND TEACHER RESPONSES TO THE DEGREE TO WHICH
.NICE PEOPLE TO WORK WITH
WOULD BE IMPORTANT TO STUDENTS IN CHOOSING AN OCCUPATION

Groups

Degree of Males Teachers Females Teachers
Importance (n=35) (n=35) (n=35) (n=35)
_ % % % %
Very important 34 34 40 26
Important 55 51. 51 49
Not too importiant 11 15 9 25

“ Not at all important 0 0 0 0

Comparison of relative frequencies of male and female students yielded
chi-square which was non-significant

Comparison of relative frequencies of teachers and males yielded
chi-square which was non-significant

Comparison of relative frequencies of teachers and females yielded
chi-square which was non-significant

Note: Small cell frequencies were polled with frequencies in adjoining cells
when warranted for chi-square computations.

Note: Percentages rounded to whole numbers.
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TABLE 19
STUDENT AND TEACHER RESPONSES TO THE DEGREE TO WHICH
A CHANCE TO EXERCISE LEADERSHIP
WOULD BE IMPORTANT TO STUDENTS IN CHOOSING AN OCCUPATION
Groups
Degree of Males Teachers Females Teachers
Importance ' (n=35) (n=35) (n=35) - (n=35)
% % % %
Very ime<tant 26 6 31 1
Important > 44 28 35 21
Not too important 23 57 23 57
‘iNot_at all important 9 9 11 N

Comparison of relative frequencies of male and female Students yielded
chi-square which was non-significant -

Comparison of relative frequencies of teachers and males yielded
chi-square which was significant at or beyond .05

Comparison of relative frequencies of teachers and females yielded
chi-square which was significant at or beyond .05

Note: Small cell frequencies were polled with frequencies in adjoining cells
when warranted for chi-square computations.

Note: Percentages rounded to whole numbers.
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TABLE 20

STUDENT AND TEACHER RESPONSES TO THE DEGREE TO WHICH
: .- A CHANCE TO HELP OTHERS
WOULD BE IMPORTANT TO STUDENTS IN CHOOSING AN OCCUPATION

Groups

Degree of Males Teachers Females Teachers
Importance (n=35) (n=35) (n=35) (n=35)

% % % %
Very important 43 14 éé 23
Important 48 20 26 23
Not too important 9 55 ' ? | 48
Not at all important 0 1 0 6

Comparison of relative frequencies of male and female students yielded
chi-square which was significant at or beyond .C5 i

Comparison of relative frequencies of teachers and males yielded
chi-square which was significant at or beyond .001

Comparison of relative frequencies of teéchers and females yielded
chi-square which was significant at or beyond .001

Note: Small cell fregjuencies were polled with frequencies in adjoiming cells
when warranted for chi-square computations,

Note: Percentages rounded to whole numbers.

rrq
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TABLE 21

STUDENT AND TEACHER RESPONSES TO THE DEGREE TO WHICH
A CHANCE TO USE MY SPECIAL ABILITIES

WOULD BE IMPORTANT TO STUDENTS IN CHOOSING AN OCCUPATION

Groups
Degree of Males Teachers Females Teachers
Importance (n=35) (n=35) (n=35) (n=35)
% ! 3 ' %
) :
Very important 46 14 43 14
Important 45 54 43 51
Not too important 9 29 11 32
Not at all important 0 3 3 3

Comparison of relative frequencies of male and female students yielded
chi-square which was non-significant ~ " "

Comparison of relative frequencies of teachers and males yielded
chi-square which was significant at or beyend .0l

Comparison of relative frequencies of teachers and females yielded
chi-square which was significant at or beyond .05

Note: Small cell frequencies were polled with frequencies in adjoining cells
when warranted for chi-square computations.,

Note: Percentages rounded to whole numbers.
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TABLE 22

* STUDENT AND TEACHER RESPONSES TO THE DEGREE TO WHICH

A PLACE IN WHICH I CAN WORK ALONE
WOULD BE IMPORTANT JO STUDENTS IN CHOOSING AN OCCUPATION

N\

g - Groups

Degree of Ma/les Teachers Females Teachers

Importance n=35) (n=35) (n=35) (n=35)
% % % . %

Very important 9 0 3 )

Important 23 17 9 9

Not too important 34 46 37 34

Not at all important 34 37 51 57

Comparison of relative frequencies of male andg female students yielded
chi-square which was non-significant

Comparison of relative frequencies of teachers and males yielded
chi-square which was non-significant

Comparison of relative frequencies of teachers and females yielded
chi-square which was non-significant

Note: Small cell frequencies were polled with frequencies in adjoining cells
- when warranted for chi-square computations.

-

Note: Percentagss ruunued to whole numbers.
Y
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TABLE 23

STUDENT AND TEACHER RESPONSES TO THE DEGREE TO WHICH
TIME TO BE WITH MY FAMILY

WOULD BE IMPORTANT TO STUDENTS IN CHOOSING AN OCCUPATION

Groups

Degree of Males Teachers Females Teachers
Importance (n=35) (n=35) ~ (n=35) (n=35)

% % ¥ %
Very important 69 9 65 11
Important 25 29 29 23
Not too important 2 43 A 43
Not at all important 3 19 0 23

Comparison of relative frequencies of male and female students yielded
chi-square which was non-significant

Comparison of relative frequencies of teachers and males yielded
chi-square which was significant at or beyond .001

Comparison of relative frequencies of teachers and females yielded
chi-square which was significant at or beyond .00

Note: Small cell frequencies were polled with frequencies in adjoining cells
when warranted for chi-square computations.

Note: Percentages ruunded to whule numbers.
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TABLE 24 ‘

A

STUDENT AND TEACHER RESPONSES TO THE DEGREE TO WHICH
A PLACE WHERE I CAN WORK WITH OTHER PEOPLE ‘
WOULD BE IMPORTANT TO STUDENTS IN CHOOSING AN OCCUPATION

-

Groups

Degree of Males . - Teachers " Pemales Teachers

Importince (n=35) (n=35) (n=35) (n=35])
% % 3 | %

Very important ' 31 = 0 34 "6

Important 54 74 - 49 ‘ 71

Not too important 15 23 14 23

Not at all important 0 ' 3 3 0

Comparison of relative frequencies of male and female students yielded
chi-square which was non-significant

Comparison of relative frequencies of teachers and males yielded
chi-square which was significant at oC beyond .01

. .

Comparison of relative frequencies of teachers and females yielded
chi-square which was significant at or beyond .QS

-~

Note: Small cell frequencies were polled with frequencies in adjoiring cells
when warranted for chi-square computations.

Note: Percentages rounded to whole numders.
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TABLE 25

STUDENT -AND TEACHER RESPONSES TO THE DEGREE TO WHICH .
GPPORTUNITY TO BE CREATIVE AND ORIGINAL
WOULD BE IMPORTANT TO STUDENTS IN CHOOSING AN OCCUPATION

Rl 2V

Groups

Degree of ~Males Teachers Females Teachers
Importance (n=35) (n=§5) (n=35) (n=35)

| % % % %
Very important | 34 1 37 14
Imnortant 43 14 40" ‘ 14
Not too important 20 . 58 20 58
Not at all impoftant 3 3 17 3 . 14

Comparison of relative frequencies of male and female students yielded
chi-square which was non-significant

Comparison of relative frequencies of teachers and ma]es yielded
chi-square which was significant.at or beyond .00l

Comparison of relative frequencies of teachers and females yielded
chi-square which was significant at or beyond .001

'ote: Small cell frequencies were polled with frequencies in adjoining cells
when warranted for chi-square computations.

Note: Percentages rounded to whole numbers.

s



TABLE 26

\r“-’
STUDENT AND TEACHER RESPONSES TO THE DEGREE TO WHICH N
A SECURE FUTURE
WOULD BE IMPORTANT TO STUDENTS IN CHOOSING AN OCCUPATION
Groups
Degree of Males Teachers Females Teachers
Importance (n=33) (n=35) (n=35) (n=35)
% % % %
Very important 74 20 68 43
Important 23 . 20 26 23
™ <&
Not too important 3 54 6 34
Not at all important 0 6 | 0 0

Comparison of relative frequencies of male and female students yielded
chi-square which was non-significant

Comparison of relative frequencies of teachers and males yl\elded
chi-square which was significant at or beyond .001 .

Comparison of relative frequencies of teachers and females yielded
chi-square which was significant at or beyond .01l

-

i

Note: Small cell frequencies were polled with frequengies in adjoining cells
when warranted for chi-square computations.

Note: Percentages rounded to whole numbers.
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TABLE 27

P
\;\

STUDENT AND TEACHER RESPONSES TO THE DEGREE TO WHICH
A J0B CLOSE TO HOME
WOULD BE IMPORTANT TO STUDENTS IN CHOOSING AN OCCUPATION

Groups
“ . LY
- Degree of \ Males Teachers Females Teachers
Importance \ (n=35) (n=35) (n=35) (n=35)
|
’ A % % % _
Very important 21 0 5 b e
Important - 25 15 23 . 28
Not too important 43 40 49 47“
Not at all important 1 45 ' 23 </ 25

Comparison of relative frequepties of male and female students yielded
chi-square which was non-significant )

Comparison of relative frequepcies of teachers and males y1e1deo
chi-square which was nga-significant

Comparison of relative frequencies of teachers and females yielded
chi-square which was non- s1gn1f1cant

_ S

cams

Note: Small cell freduencies were polled with frequenc1es in adJo1n1ﬁb cel]s
when warranted for chi-sguare computations.

Note: Perceatages rounded tu whole numbers.\\

S
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- y TABLE 28 g
STUDENT AND TEACHER RESRONSES TO THE DEGREE TO WHICH
- VACATIONS AND IDAYS WITH PAY
WOULD BE IMPORTANT TO STUDENTSNIN CHOOSING AN OCCUPATION
Groups
Degree of Males Teachers Females Teachers
Importince (n=35) (n=35). (n=35) (n=35)
%y p 9
Very {mportant 34 - 31 26 31
[Important - 46 43 51 40
Not too important | 17 23 20 . 26
Not at all important 3 . 3 3 3

Comparisnn of relative frequencies of male mnd female students yielded
chi-square~uQ%ch was non-significant

Comparison of rélative frequencies of teachers and males yielded
chi-square which was non-significant

Compariscn of relative frequencies of teachers and females yielded
chi-squg;e which was non-significant

Note: Small cell frequencies were polled wiih frequenc1es in adjoining ce]lo
when warranted for chi-square computations. .

Note: Percentages rounded to whole numbers.
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TABLE 29
- STUDENT AND TEACHER RESPONSES TO THE DEGREE TO WHICH®
€ INTERESTING WORK
} . T 77 WOULD BE IMPORTANT TO STUDENTS IN CHOOSING AN OCCUPATION
~T1
Groups
Degree of Males Teachers Females Teachers
Importance (n=35) . (n=3§%) (n=35) (n=35)
) % % | % %
®
Very important 63 20 60 17
Important 26 54 31 51
Not too import:nt n - 26 9 ' 32
Not at all important 0 0 0 0

\/ —~t
Comparison of relative frequencies of male and female students yielded
chi-square which was non-significant

fﬂv ?
Comparison of relative frequencies of teachers and males yielded

chi-sguare which was significant atggr beyond .01

Comparison of relative frequencies of feachers and females yielded
chi-square which was significant at or beyond .001

Note: Small cell frequencies were polled with frequencies in adjoining c«lls
when warranted for chi-square computations.

Note: Percentages rounded to whole numbers.
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TABLE 30

STUDENT AND TEACHEK RESPONSES TO THE DEGREE TO WHICH
JOB EXTRAS SUCH AS PENSIONS, SICK BENEFITS, ETC.

WOULD BE IMPORTANT TO STUDENTS IN CHOOSING AN OCCUPATION

Groups ]

Degree of Males Teachers Females Teachers

Importance (n=35) (n=35) (n=35) (n=35)
~_____ - % % % 5 %

Ver impo;tant 40 9 31 “26

ImpOrtant 51 23 49 26

Not too important »% 6 48 y -{;" 45

Not at all important . 3 20 | 3 3 -

Comparison of relative frequencies of male and female students yielded'
chi-square which was non-significant

Comp rison of relative frequencies of teachers and males yielded
“Xchi-square which was significant at or beyond .
%ch' hich ignifi ¢ b d .001

Comparison of re]at{ve frequencies of teachers and females yielded
chi-square which was significant at or beyond .05

. /
Note: Small cell frequencies were polled with frequencies in adjoining celle

when warranted for chi-square computations.

Note: Percentages rounded to whole numbers.
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"ABLE 31
STUDENT AND TEAUHER RESPONSES TO THE DEGREE TO WHICH
A CHANCE TO BR MY OWN BOSS
WOULD BE IMPORTANT TQ STUDENTS IN CHOOSING AN OCCUPATION
- Groups
Degree of Males Teachers Females Teachers
Importance ' (n=35) (n=35) (n=35) (n=35)
% % % %
? . .
Very important 34 14 29 18
Important | 29 20 ) 29 29
Not too important 26 60 20 | o
Not at all important 11 6 ‘ 23 12

Comparison of relative frequencies of male and female students yielded
chi-square which was non-significant

Comparison of relative frequencies of teachers and males yielded
chi-square which was signficant at or beyond .01

Comparison of relative frequencies of teachers and females yielded
chi-square which was non-significant

Note: Small cell frequencies were polled with treguencies in adicining ceils
when w.-rarted for chi-square computations.

Note: Percent -jes rounded to whole numbers.

)



69

REFERECES

Anastasi, A. Psycnological testing. .dew York: iacMillan Company, 1968.

banducci, R. The effect of mother's employnent on the achievement,
aspirations and expectations of the child. Tne Personnel and
Guidance Journal. 1967, 46, 263-267.

Barbe, W.B. and Chanber, i.S. Career requirements of gifted <lem-
entary c¢hildren and their parents. The Vocational Guidance

Quarterly. 1963, 11, 137-140.
~ L
Champagne:-b.E. The recruitment of southern unskilled workers.

liouston, Texas: Center for Research in Susiness and Etconomics,
University of Houston, 13967.

Champagne, J.tE. and King, U.C. Job satisfaction factors among under-
privilege workers. The Personnel and Guidance Journal. 1967,
45, 429-434,

Edwards, A.L. Statistical metnods. ew York: Holt, Rinenart, and
dinston, Inc., 1967.

Flores, T, and Olsen, L. Stability and realism of occupational
aspirations in eigntn and twelfth grade males. The Vocational
Guidance Quarterly. 1967, 16, 104-112.

Goodman, P. Jobs. In A.E. Winder and Angus, .D.L. (Ed.) Adolescence:
.contemporary studies. .Jdew York: American Book Company, 1968,
Pp. 227-237.

Gfunes, W.F. On perception of occupations. In C.H. Patterson (td.)
The counselor in _the school: selected readings. .lew York:
licGraw-Hi11 ook Company, 1967, Pp. 316-319.

Hansen, L.S. Theory into practice; a practitioner looks at career
guidance in tine school curriculum. The Vocational Guidance

yuarterly. 1967, 16, 97-103.

Perrone, P.A. Stability of values of junior nigh school pupils and
their parents over two years. The Personnel and Guidance Journal.
1967, 47, 268-274.




170

Powell, M. and bloom V. Uevelopmént of and reasons “or vocdtiunal
choices of adolescents tirougii the nign-school yedrs. ine
Jourrial of tducational Researcn. 162, 56, 126-133.

Roe, A. tarly determinants of vocational choice. In Zytowski, v. G.
Vocational behavior: readings in theory and researcn. iiew York:
Holt. Rinehart and Wilston, Inc., 1968, Pp. 233-239.

Shaw, !L.L. and Wrignt, J. Scales for the measurenent of attitudes.
wew York: McGraw-tHill Book Company, 1967.

Soreoson, A. and ilorris, 1. Attitudes and beliefs as sources of
vocational preference. The Journal of tducational. Research.
1962, 56, 20-27. ’

Sturges, J. Assisting vocational development tirough a unit in civies.
LRIC Aecession 40. EDO36845-Resume in Researcn in Education.
July, 13970. ,

Sturges, J., sermudez, R., Hontz,G., and icCalister, U. A comparison
of two methods of providing information about the world of
work. ©RIC Accession .io. EDJ44722-Resume in Research in Education.
April, 1971,

Super, D.t. Consistency and wisdom of vocational preference on indice.
of vocational maturity in the ninth grade. [he Journal of
vducational Psychology. 1961, 52, 35-43.

Youny, v. An exawpldry program for occupational preparation. Interim
report, July 1971, ilew Orleans Public Schools, Contract OtC-0-
7XY-4783 (301), tcd.



